Jacoby Chapter 3

“Enhancing Student Learning and Development Through Service-Learning”
The learning outcomes of SL include more than just mastery of disciplinary content, synthesis of theory and practice, and methodology. Additional learning outcomes include personal development, including: cognitive development, moral development, spiritual development, as well as other dimensions of one’s personal identity.
This chapter outlines various ways in which service-learning and reflection can enhance student development along these dimensions.

1. Developmental Models
a. Development Defined: Increasing Complexity + Integration
Development refers to the “organization of increasing complexity” (p. 55) as well as the fuller integration of the person. 

“Development represents a redefining of the self in more complex and more distinct ways, yet at the same time putting all the parts together in an integrated fashion” (p. 55-56).

b. Conditions for Development: Readiness + Stimulus
“Two conditions must exist for development to occur: a readiness for development within the person and stimuli to challenge the individual, to upset and existing psychological equilibrium within the person” (p. 56).

2. Families of Theories of Student Learning and Development
a. Cognitive Development

Theories that “describe how students think and the process of student’s thinking, but not the content of their thinking… These theories describe qualitatively different ways of thinking, from simple to complex, from concrete to abstract” (p. 56-57).

i. Perry: Dualisms (Stages 1-2), Multiplicity (Stages 3-4), Contextual Relativism (Stages 5-6), Commitment to Relativism (Stages 7-9)
ii. Belenky (et al.): Separate and Connected ways of knowing (gender-related patterns)
iii. Baxter Magolda: gender-related patterns (3/4) = Confirmation, Contradiction, Continuity
b. Moral Development

A specific kind of Cognitive Development: not about the content of a student’s moral judgments, but about the way of deliberating about moral issues. “Moral development concerns itself with the process and structures of moral reasoning, not with the moral action itself or with the content of moral judgment” (p. 63).

i. Kohlberg: Preconventional (1-2), Conventional (3-4), Postconventional (5-6)
ii. Gilligan: Ethic of Care: 1 – self, 2 – responsibility, 3 - balance
c. Spiritual Development

A cognitive model based on the development of faith or spirituality, which “focuses on the search for faith by students and details the unique contributions that higher education makes in that developmental process” (p. 68). 
i. Fowler and Parks:
3. Experiential Learning and Learning Styles
a. Experiential Learning

i. Learning Cycle: How experience is translated into concepts, which then guide future experience.

“Immediate concrete [affective] experience is the basis for observations and reflection. An individual uses these observations to build an idea, generalization or ‘theory’ from which new implications for action can be deduced. These implications or hypotheses then serve as guides in acting to create new experiences” (p. 69).

Concrete Experiences (CE), Reflective Observation (RO), Abstract Conceptualization (AC), Active Experimentation (AE)

ii. 3 implications for SL 

Course/experience should be structured to allow for multiple opportunities (cycle).
Importance/centrality of reflection.
Reflection follows experience and precedes abstract conceptualization.
b. Learning Styles

i. Converger

ii. Accommodator

iii. Diverger

iv. Assimilator

4. Theories of Psychosocial Development
“Psychosocial development focuses on the issues and preoccupations relating to college students’ development. Psychosocial development theories portray a specific developmental progression that results from the interaction of the individual with his or her environment” (p. 72). 

a. Chickering’s Vectors:
i. Vector 1: Developing competence

ii. Vector 2: Managing emotions

iii. Vector 3: Moving through autonomy toward interdependence

iv. Vector 4: Developing mature interpersonal relationships

v. Vector 5: Establishing identity

vi. Vector 6: Developing purpose

vii. Vector 7: Developing integrity
5. Dimensions of Identity Development
People have multiple/overlapping identities. Thus, identity development requires a multi-dimensional approach, including: race, class, sexual orientation, and ability/disability.

Identity development is particularly crucial for how one thinks about one’s self in relation to the larger society and one’s various sub-communities. Service-learning is particularly well-suited to aid in the development of personal identity.

Through the examination of one’s self and noting the changes to one’s beliefs, attitudes, and desires (via service and reflection), students can create more complex and more fully-integrated identities. Requires confrontation of one’s own misconceptions / myths, shifting identities, and re-formulation of new identities.
a. Racial Identity Development

i. White Racial Identity Development

ii. Minority Identity Development

b. Social Class

c. Sexual Orientation

d. Ability and Disability

6. Career Choice

Service-learning provides the opportunity for students to think about career choice, professional skills, and life-values. Students can learn about new opportunities, obstacles, and issues of social justice (all linked to education, economics, and employment).
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